[image: image1.jpg]& hd B stiftung gegen  Fondation contre le racisme et 'antisémitisme
GRA @ Rassismusund Fondazione contro il razzismo e |'antisemitismo
@ ® @  Antisemitismus  Foundation against racism and antisemitism





Teacher's Guide - Racism

These GRA spots against racism and antisemitism draw you into the “prejudice trap” playfully but using provocative questions. This brings home the insight that you are not immune to prejudice. Only when you catch yourself, or when you read the simple, unexpected answers on screen, does it become clear to you how arbitrary, absurd, but also simple, prejudices against minorities of all kinds can be. The questions are posed in a humorous setting – for example, "Where do Kosovo Albanians get their car radios?" – but they make it instantly clear how, in a fraction of a second, prejudices can be triggered in our minds and steer our behavior.

The existence of prejudice in a classroom can be recognized in heckling or whispering or in the behavior of racist spokespersons,, and it should be discussed with the students. The influence of a person with influence in the class is usually greater than the teacher's, so of the issue of group dynamics must be included in the discussion. Racist remarks can also rub off on young people who are not very prejudiced. The group dynamics is a factor that must not be ignored or neglected when working on prejudices. It can also become a problem in sports. It is necessary to keep on fighting against prejudice in the private sphere as well. This should not be a taboo for young people.  

The spots in this campaign against prejudice are very provocative and call for discussion, so that all young people understand clearly that it is not prejudice that is being taught here but rather the danger of being caught up in prejudice.

Discussion questions:

1) Is there a difference between prejudices like "Kosovo Albanians are criminals" or "Jews are greedy for money" and prejudices that are conveyed through jokes about Scottish people or Austrians? (Answer: When jokes depict Scottish people as tight-fisted and Austrians as dumb, negative stereotypes are reinforced. What is not present is the malicious intent of targeted defamation extant in the prejudices mentioned above, which are included in ideological programs that deny the targeted groups the right to live (for example, National Socialists/the Final Solution and the extermination of the European Jews by the Nazis, or "ethnic cleansing" in Yugoslavia or Rwanda). 

2) How do racist prejudices and negative attributions towards minorities arise?  (Answer: In part, they are created through the vernacular. In part, too, they are the product of racist pamphlets in which, for example, negative reports on individual members of a minority are – often deliberately – extended to apply to the whole group. The other source is literature that spreads conspiracy theories that can have devastating consequences, such as the fake antisemitic tract "Protocols of the Elders of Zion," and other unfounded and defamatory tracts.)

3) How are they conveyed and passed on? (Answer: They are usually repeated orally and shared with company having the same or similar views. Prejudices are subject to strong social and cultural controls, hence, they are usually passed around only like-minded people and behind closed doors.  Using prejudice politically as propaganda frees it from its taboos – as in many dictatorships – and may even result in it being legitimized and promoted by the state.)

Racism/elevator spot

This spot shows people of a different ethnic group holding the elevator doors open for a man who is carrying a load of files. However, he prefers to take the stairs in order to avoid being close to these people. He trips on the stairs and drops all of his files. The scene ends with a screen message that borrows from the anti-smoking campaign: "Racism is exhausting and poses serious risks to your health." The following assignment will get students brainstorming on the message:


1) Does racism equal stress? What feelings and ways of thinking are associated with racism? Write down everything that comes to mind on a flipchart.  

(Possible feelings and ways of thinking: attitude of resistance, fear, fear of people, black and white thinking, hatred, willingness to use violence, exclusion, dislike, tension, hardness, cost/benefit thinking (only useful people have a right to exist), social Darwinism (survival of the strongest and fittest), ethnocentrism (we are better than the others), superiority, and so on. )

2) What does living together in a multicultural society concretely require (for example, at school, in the sports club, in an international company, and so on)? 

(Possible answers: intercultural competency, openness, tolerance, approachability, lack of prejudices, knowledge of different customs, countries, languages and religions, friendliness, capacity for empathy). 

As a further activity on this topic, students can do the following role-playing exercise, which deals with nonverbal and verbal communication: 

· Two persons who do not know each other cross in the hallway of an international company. Act out this scene and examine how eye contact works, how expressions play a role, and whether verbal communication is used as well.  

(The teacher can show how positive signals usually produce positive responses and a little smile to establish contact is usually answered with a smile in return. Rejecting nonverbal signals, such as looking away from people, is answered by retreat, a show of indifference, or turning away.)

Chocolate rabbits spot

The message of this spot is a simple one: that black or white does not have to mean conflict but can mean living and working together. It expresses the informal and tolerant way in which many young people interact with each other. As such, it provides a good contrast to the spot featuring the elevator, and it shows that mutual tolerance and openness mean stress-free dealings with others without any inhibition at making contact. The following questions focus the problem and can be used for classroom discussion (depending on class composition and backgrounds):

· What nationalities would have a problem trading chocolate rabbits? (Serbs/ Kosovars/ Croats? Greeks/Turks? Turks/Kurds?)

· What’s the deeper reason for that resistance? Are friendships possible in spite of those barriers? And if isolated friendships with persons from another ethnic group do develop, does that prejudice prevail along the lines of “XY is okay, but I don't want to have anything to do with others in his (ethnic) group"?  
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